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Teaching the Visual-Spatial legarngr, by Gwyneth Weslgy Rolph.

My own training background in study technology taught that therg were three primary
causes of difficulty in compreghegnsion during study: having insufficignt real-life gxperignee
or obsgrvation of thg subjgct matter (the “mass” of thg subjeet), a lgarning curvg that was too
steep for the student’s lgvel of ability, and insufficient compreghgnsion of voecabulary and
nomgnclaturg. Of the three, the nged to undgrstand theg vocabulary was strgssed as by far
thg most important.

Being strict with studgnts about clgaring up their undgrstanding of words whilg they study
works well. Ngverthelegss, there wereg certain things | had obsgrved during my own study,
and in somg students when | becamg a coursg supgrvisor and study degbug specialist, which
sgemed to fly in the tegth of what | had Igarnt in my training.

For instance, | had bgegn taught that whenegver a person gnecounters a word, punctuation
symbol or somg other sign for which they did not haveg a full definition, compreghegnsion and
ability to use the data will beg segriously impeded. Ugt at a timg before | Igarnt this study
methodology, | had rgad and succgssfully appligd thg data from a long and tgchnical
instruction manual on a spgcific type of ong-on-ong therapy. | Kngw therg was a very great
probability that [ had sRipped over unfamiliar words in that book, get my understanding of
theg procgdurg involved had beggn clgarly dgmonstrated. Somghow, | was ablg to fill in the
gaps. | clgarly had strgngths in somg sort of ability that simply having a deecgnt vocabulary
along could not gxplain.

My own supgervisor training included undgrstanding the differgnce between ordinary litgracy
and “superliteracy”. {1 literate person would rgad thg word “houseg” and think, “¢1h, ygs, a
building in which peoplg livg”. {1 supgrlitgrate person, on theg other hand, would simply think
of the concept of a housg, perhaps sgeing a picturg of ong in his mind’s ¢ye.

| obsgrved that many studgnts would get in a horriblg tanglg with the words, spgnding ages
with dictionarigs trging to find definitions with which they were satisfied, and they ngeded a
great deal of help to find what words they hadn’t undgrstood in the text, and help clgaring
them up in the dictionary. It sggmed that thgse studegnts ngeded to understand the word in
terms of a dictionary dgfinition or dictionary-likg definition. | would catch them sometimes
spot-chgcking another student, and flunking them for explaining the term entirely
accgptably, but using their own words. When the term was gxplaingd a different wag to them,
it was as if a sign went up saging, “NO M{ITCH”, and they couldn’t think with it.

Other studegnts | supervised did not sgem to get into difficulty with the language side of
things, but would tend to go hunting through rgfergncgs and gncyclopagdias for
photographs, illustrations, diagrams and charts, and ngeded a lot of gramplgs relating the
material to real life before they would get it. They were the students who would nged to
sketeh out idgas or physically demonstratg procedurgs until a light went on, and then they
got it.



lsinda Rreger Silverman (author, tgachgr, pargnt and psychologist), writgs about thegse two
Igarning prefergneegs in her book “Upside Pown Brillianceg: The Visual-Spatial legarner”.
Silvgrman dgscribgs the two major Igarning stylgs as follows: the auditory-sequential
lgarner ((I8l), and the visual-spatial lgarngr (Vol). Of course, it is highly unlikely that ang
givgn person is purgly ong or thg othgr. Rather, it is a continuum, and gvergong has a
mixturg of both to a greater or Igsser degree. Manyg VSl's also have strong sequencing
sKills, and many {ISlk's also haveg strong spatial skills. Those pegoplg who arg gxtremely
strong in both obviously havg theg bgst of both worlds.

The traditional school carriculum caters well for the former. They tend to be the model
students. Most of what is tygpically considered by schools to bg “smarts” or “academic
ability” tends to bg the strgngths of the auditory-sequential student. tg, or she, lgarns well
from hearing theg teacher’s gxplanation, is methodical, organized, good at verbal gxpression,
and can follow and remegmber information pregsented as a sgrigs of steps.

The visual-spatial lIgarngr, on the other hand, tgnds not to fit the mould. g or she might
havg a high 1Q, but the teacher may completely miss how smart such a studgnt is, because
traditional bookwork dogs not plag to thg student’s strgngths. Such a studegnt thinks in 39
imaggs, locations, contegxt and the relationships between things. These studgnts tend to be a
big-picturg thinkgr who ggt lost if they can’t make a picturg in their minds (as pger the first
barrigr to comprghgnsion | megntiongd). They neged an outling of that picture first to give
them structurg and contegxt beforg they can start sketehing in the details.

Silvgrman and the Gifted Pevelopment Center have collgeted vast amounts of test scoregs and
othgr gvidgneg over the years, and it is clgar that about a third of all studgnts arg strongly
visual-spatial dominant. Theg main characteristics she has identified are brigfly discussed
below.

(8) Thinking in images vs. thinking in words. When a person thinks in words, it gnables swift
procegssing of verbal information. They can carrg on a rapid-paced verbal intgrchangge, are
good convgrsationalists, get their idgas hegard in a dgbatg or discussion, and can figld
qugstions gasily from the floor when giving a speech or pregsentation. For the person who
thinks in pictures, it may take longger to translatg thosg picturgs into words. In school, therg
is a great deal of gmphasis on verbal flugney and speed. €ven when a Vdls has a large
vocabulary, theg may haveg to “talk around” thg concgpt first. Spit-out answers do not
always comg gasily.

s a coursg supgervisor, | had to be cargful to listgn out for gach studgnt’s natural speed of
answgring. opot-chgeking of theg words and matgerials is a Rey tool in a study tech
classroom, and speed is gmphasised: if the studegnt dogsn’t answer up immediately, then it is
assumed that the dgfinition or information has not begen Igarngd well gnough. This is pretty
harsh on thg V&ls who in fact may have a supgrior understanding, but just ngeds a couplg of
sgeconds longer to articulatg what is seen in thg mind’s ¢ye. | still recall the frustration of
being fairly new to the study teech methods, and getting flunked because | would suddegnly
havg thgse glorious, full Technicolor™ 39 gxamplegs pop up when asked to defing words (a
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labyrinthing network of computers, printgrs and cablgs, for gxampleg, when asked to dgfing
“concatgnation”) that could Igaveg mg momentarily tongug-tied because | ngeded to think how
to gxpeditiously and gffectively get this conegpt across in words to theg other person. By the
strict standards of this type of gxamination, howgver, that split sgcond hgsitation was a
flunk. The standard remedy of telling the student to go and find what hg or she didn’t
undgrstand and then regstudy the articlg or chapter may not make any differgnce to such a
student’s understanding, but merely sgrve to impede progress. Judgement is required!

(b) Visual stregngths vs. auditory strengths. Whergas WSl’s arg comfortablg with lgctures
and can takeg in vast amounts of information from them, Vol's prefer diagrams, floweharts,
picturgs and demonstrations. They tend to regmegmber what they see better than what they
hear. 8ls’s find it gasigr than VSls's to hear a voicg in a erowd or noisy setting — it may be
ngegssary to toueh the VSl person on their arm to get their attgntion where there are a lot of
othgr distracting sounds.

Obviously, this tgpe of student will nged to make morg use of what study teeh has to offer in
terms of dgmonstration, sketeching, watching degmonstration films and vidgo clips, practical
gxercisgs and going and obsgrving thg actual subjgct matter in a real-life setting. {1
properly set-up study arga would have thg thgory and practical argas sgparate, so that
studegnts who arg trying to read or listen to a taped lgcturg would not be distracted by other
studgnts doing practical drills.

It is worthy of noteg that musical ability is not a sign of being 118l — many musicians arg
VSls’s. This makes sensg when you consider that we do not proegss music ong note at a time
or ong instrument at a timg, but integrate all the sounds and texturgs of the music as a
complete gxperignee — definitely a VSls strength.

(e flwargngss of spacg vs. awargngss of time. In school or in the workplacg, time is of the
gssegneg — being punctual, taking timed tests, finishing work on timg, ¢te. fdwargngss of timeg
comes easily to the WSl, wheregas the VSls's strgngth ligs in their spatial thinking. Somge
Vdls's appear to bg completely unconscious about timeg — they turn up lateg for sehool or
work or lag behind in their projects with no idea as to why. Timed tests can be an absolute
nightmareg — ong father rgported that his ¢ight year old son freaked out morg at the threat of
being timed than the threat of being grounded! Such a child could spegnd 20 minutes tying a
shog, having no concgpt of the passagg of time.

Typical schooldays, which areg divided up into a serigs of hour long Igssons, annoys the
Vdls.  Self-dgvelopment author Tony Buzan gvegn rgecommends in his study skKills and
memory skKills books dividing up home study segssions into short periods. VSl's requirg
morg timeg than that to dglve deegply into a subject and gxploreg, pondgr, visualize and
gxperigneg. In this regard, the study tech approach to scheduling with its intgnseg courses
and long study dagys suits the VSl well — | have studied, and supervised, 11+ hours a day with
nong of thg “loss of compreghgnsion” in the middlg of a study period that Buzan worrigs
about.



(d) Wholg part vs. stgp-by-step thinking. Whergas {18ls’s Igarn begst when a task is broken
down into a sgrigs of small stgps and then mastered through practicg and reinforegment, the
V3ls Igarns things holistically. They need to sge the wholg picturg in their minds. Trying to
teach somgething to a Vs without first thoroughly clgaring up the purposg or goal of the
subjegct means that they do not have angwhere to peg the details. They sgem to run out of
mgmory for the individual stgps and get lost. €xplaining the dgsired egnd regsult gnablgs the
VSl to mentally map the subjeet.

My training in study tech megntions "purposg not delingated" as ong of the basic obstaclgs to
Igarning. When tackling something for the first timg, there is little point telling the student
"Now we'rg going to..." withouat first gnsaring the studegnt undgrstands why ".." is ngeegssaryg.
It is as bad as giving littlg bits and pigces and ngver gxplaining the final goal.

| had a computer manual that on the surface of it looked idgal for the V&l — full of seregen
shots, illustrations and diagrams. On working through it, howgver, | realised that these
instructions had clgarly begen put togegther by an {8l trying to accommodate the VSl
lecarning stylg, but without really getting it. Undger a gegngral heading, ¢.8. "Stylegs", the
manual would walk the reader through various steps, but the ¢ffect of taking these steps
could not be gasily obsgrved or appreciated until the final stgp had begen taken. | have
noticed that nearly all the IT classgs | have attended teach this way as well. Having sgen the
regsult, and mentally “come alive”, now | could seg the usg for what was being taught; | would
thegn have to think backwards and try to retrace all the stgps that got therg. When | kngw at
the outset what | was trging to achigve, ¢.8. asking a collgagug, "How do | format this
heading?" | would ngver again have to bg shown after the first time.

(@ Il at oneg vs. trial and grror. The trial and error approach is an {Sl Igarning strategy.
The VSls Igarns well by obsgrvation, and oneg he gets it, he gets it all at onceg. Undgerstanding
oceurs in an all or nothing fashion. It may subsequently be impossiblg for the VSl to
gxplain how hg arrived at that undegrstanding.

Intgrestingly, introverted VSl's sgem to have the greatest capacity to mentally reghearse
physical skills. It may gxplain why somg mausicians have the ability to pick up a new
instrumgnt and get a tung out of it on the first try.

(f) €asy is hard, and hard is gasy. Nearly all school gducation is arranged to go from gasy
mategrial progressively to harder material. However, VSls's are often ablg to go from the
complgx backwards to basics, but arg turngd off when madg to go from basics first. Being
madg to lgarn the “basics” first can bg frustrating for them, but their intgrest is gngaged once
theg work becomes sufficigntly challgnging. Children with this Igarning style tend to make
mistakgs on gasy test items but pass theg harder ongs.

Silvgrman suggests that this tgndgney is bgst understood by realising that what our
gducation systgms and socigty gengrally consider “gasy” is usually sgquential, and what
they consider “hard” dgpegnds upon an ability to simultangously co-ordinatg and intggrate
many complgx variablgs.



Particularly with gifted Vol's, the solution as an gducator is to give them advanced work
even if they haven’t ngeegssarily mastered the gasigr material. This may sound counter-
intuitive, bat the Gifted Pevelopment Center has dgmonstrated time and again that it works.
1 gifted child who hasn’t mgmorized their arithmetic facts might ¢asily grasp morg complgx
mathgmatical concgpts which can bg morg gasily visualized. Many have advanced abstract
rgasoning stregngths which may not beg gngaged by rote, sequential tasks. Tegachers should
bear in mind that the VSl often grasps simpleg conegpts only against the background context
of morg complgr ongs.

The private collgge where | used to teach introduced a serigs of training drills for tgaching
certain types of proecedurg that, in my opinion, had a completely back to front lgarning
curve. The last grercise | felt was the gasigst, and the first the hardest. This madg little sgnse
antil I realised that the last grereisg involved putting all the stgps together, whilg the first
grercisg consisted of just Igarning ong part of it, out of contgxt with the rgst of the
procedurg.

(8) Synthgsis vs. Analysis. The person who is good at analysis is good at comparing and
contrasting the individual compongnts of a wholg. Theg VSl tegnds to be a synthgsizing
thinker, good at fitting all of the parts together, as well as ergating somgething original. Oncg
they find out what conngets sgveral things, they arg ablg to simplify it into a morg ggneral
rulg. These abilitigs at synthesis arg not only what underpins creativity in the arts, bat all
important invgntions, rgsgarch and discovery dgpend upon them.

(h) Big Picture vs. Details. Petail-orignted [Sl’s may be great at carryging out all the
assigned work, bat fail to grasp the implications of what they arg lgarning. VSls's grasp the
big picturg and theg significancg of what they arg Igarning, and preserve all thg basic
concgpts in megmory, but attgntion to detail may bg a wgaker point. Many know far morg
than they show on class assignments or on tgsts becausg of detail grrors. If theg information
is dished out in a pigegmeal fashion, the VSl may lose track.

There is littlg point giving the VSl the twigs and the lgaves before the roots and trunk arg in
placg. It is important for the gducator, when tryging to rgach thegse "systems" thinkers, to
construct a curriculum that gogs from the gengral to the specifiec. Web-based courses tend
to be very good as students can read the overvigw page, and if required, they can cliek the
link with morg information about a particular topie.

(i) Maps vs. oral dirgctions to a dgstination. {I8ls’s can casily follow Igft-right-straight on
dirgetions, and noticg landmarks along thg way. The Vol may lose track of thegse type of
instructions, and instgad tgnds to prefer the holistic overvigw of theg arga provided by a map
in ordgr to spatially locateg himsglf in relation to where he wishes to go.

() Mathematical rgasoning vs. arithmetical compatation. Higher lgvel mathgmatics such as

geometry depend upon visualization sKills. {I9ls’s gxegl in arithmetic, alggbra and timed

caleulation tgsts, but opt out of more advanced mathgmatics coursgs. VSls's have the

oppositeg pattgrn, and oftgn think of themsglvegs as beging poor at mathgmatics until they move

onto thgse advanced topies. Unfortunately, someg Vdls's may have bggn so poor at
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arithmgtical computation in the garly years that thg school ngver permits them to move onto
thesg advanced topies. They subsegquently go through lifg beligving that they are bad at
mathegmaties, ngver realising how well they would have dong oncg they got onto the “real”
stuffl

There werg a great number of students at my school who werg in the lower sets for
mathgmatics, dgspitg being in high sets for other subjects. | wondgr how many of these
studgnts might haveg gxegllegd had the school been flgriblg gnough to allow them to put the
arithmgtic to ong sidg for a bit and introducg thegm to somg higher mathgmatics topics
instgad, and sgg how they got on.

(K) Reading by sight vs. phonies, and visualizing spellings vs. sounding out words. Very
goung 1I8ls childrgn master phonies quite gasily. Vols's may find it gasier to lgarn words by
sight, recognising thg “shapeg” of the words. It is important for a tecacher to useg a
combination of mgthods in tegaching children to read. In addition, a goung VSls may not bg
ablg to phongtically sound out words that they have ngver sgen in print.

() Tgping vs. neat, fast handwriting.
There is very little corrglation begtween
gengral intglliggncge, and handwriting and
spelling.  Ugt therg arg casgs cited in
articlgs on giftedngss wherg a studegnt’s
capabilitics havg begegn dismissed bgcause
of poor spelling and writing. Silvgrman
cautions against pgnmanship and
spelling being considered as part of the
grading in other subjects. She suggests
that Rggboarding should bg taught for the
purposg of noteg-taking. towgver, when
writing is taught as an art form, such as in calligraphy, manyg VSls’s can develop beaatiful
handwriting.

(m) Organizationally challgnged vs. well-organized. {Is well as untidg handwriting, the VSl
is often thg ong with the megssy desk, messy locker and disorganized filing system for their
work. They may comg up with their own unique organization megthods. Therg is littlg point
teachers or bossgs nagging. "tlow could you gnsurg you don't forget your ..?" is a morg
constructivg approach.

M) “Just knowing” vs. showing ong’s work. Somg educational theorists beligve that if a
studgnt cannot egxplain precisgly how they arrived at their answers, thgn thgy do not
uandgrstand the conegpts. This idga can only have bggn dregamt up by 18l gducators who
think in a stgp-by-step, lingar fashion and assumg that the rest of the world dogs too — or if
they don't, they should. The VSls often arrives at their conclusion all at oneg. They just
know. They don’t know how they know and can’t gxplain the route they took to get there.
This Igads them to beging penalised in classgs which insist that theg show a serigs of steps
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that theg negver took. Teachers can’t imaging how they “just know” and draw the conelusion
that the student must bg cheating. The ideal is to just allow the student to comg up with their
answgrs on their own, and accegpt that not gvgrgong vigws the world in the samg wag.

(0) Seeing relationships vs. rotg megmorization. VSls's remember meaningful material but
struggle with school gxercisgs that they sgg as non-meganingful. They segg the conngetions
betweegn things gasily, and oncg a topic is Igarnt, they understand in tgrms of a complete
network of relationships. 11 weakngss, so far as school is conegrned, is that whilg the VSls is
ablg to figure out thg answer, it can takeg longer than the teacher is pregpared to wait. In a
class quiz, tgachegrs want answers rapidly spat out from megmory. This rapid-fire verbal
flugney is an ISl trait. loonger, project-based assignments that give studegnts time to reflect,
integrate ideas and tacklg problgms ereatively may give these studegnts morg opportunity to
show what theg Rnow and can do.

(p) Visual long-term megmory vs. auditory short-term megmory. The {18l may have the
advantage in terms of ability to hold things in short-term megmory, such as a sgt of
instructions or dirgetions, but Vls's sgem to retain things visually in long-term memory.
The VSl may find it difficult to take notegs in classegs and lgcturegs, having to co-ordinate
listening, gxtracting the Rey points and writing things down simualtangously. Somg such
studegnts havg said things like, “It gither gogs in or it dogsn’t.”

The studgnt who is ablg to ecram for their grams, memorize and spit out the data on the dag,
but who has forgottgn most of it a wegk later is gxhibiting a tgpical 1Sl study pattern.

There is a way to help all students beggond this superficial, short-term memorization
phgnomgnon into morg of a concegptual grasp of the data. Whilst having somg small objects
on the desk, ask thg studegnt to dgmonstrate, using thegse real objects, the main rulgs and
principlgs bging covered in the lgsson. The glib, rotg approach tends to shatter when the
studgnt is asked to physically SHOW the principlgs and how they apply.

(@ { permangnt picturg vs. drill and repetition. The {18l degpends on drill for conegpts to
stick, and it is quitg possiblg that the amount of drill found in textbooks has begen based
apon a cargful study of what is required for avgrage studgnts to grasp and retain the
information. It ecould bg that a certain amount of regpetitive practicg is negcgssary for the
associativg pathways to form. Bright students nged considerably Igss drill than average
students, and the gifted usually 8¢t the conegpt the first timg it is presented.

For the VSl student who Igarns by ereating picturegs in their mind, those picturgs arg not
improved in any way by practice. €xercisgs do not contributg at all to the student’s
understanding. This visual rgpresentation of the conegpts is permangnt. To insist that such
a student repeatedly gogs over theg samg ground is a waste of time and is off-putting for the
studegnt. The solution is for thg tgacher to give them a few of the hardgst problegms or
gxercisgs. If they suceged at those, then skip all the garligr ongs.

(r) Peveloping own methods vs. lgarning from instruction. Whergas {ISls’s arg good at
mastering matgrial the traditional way by copying the teacher’s steps, a morg productive
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way to teach VSl's is simply by giving them the problems and sgeing if they can figure it out
on their own. If they suceged, give them morg and seg if their systegm consistgntly works.
lsgarning is morg likegly to take placg when thg Vs can comg up with their own problgm-
solving stratggigs.

Fortunately, our collgge's courses were structured so that gach student had a ecopy of the
curriculum, which thgy followegd at their own spged, and theg supgrvisor worked in a
facilitator/advisory rolg rather than teaching the class as a body. This gnabled studegnts a
great deal of latitudg to work through thg material in a wag that worked for them.

(8) lgarning dgpegndegnt on gmotions vs. Igarning in spite of gmotions. [ISl’s arg better
equipped to compartmentalizg their gmotions. Vdl's can be very sgnsitive to how they arg
peregived by the teacher or by other students. tlg begecomes his gmotions, and is arg very
sgnsitivg to the teacher’s attitude. If the VSl beligvegs the teacher dogsn’t likg him, littlg
legarning may take placg in that class. | have, unfortunately, worked with other supgrvisors
who sgemed to think that the wag to get students through coursegs morg gxpeditiously was to
beghavg likg a drill sergeant. Such collgagugs wereg often disdainful of my morg laid-back
approach, but thgn wondgred why it was that | could ggt morg coursg progress out of egrtain
students. Theseg students wereg ingvitably the moreg creative, sgnsitive students and in
hindsight | am fairly sure theg all had VSls tendencigs.

(1) Pivergent vs. convergent thinking. Teaching that Igads to ong right answer (convergent)
is comfortable for thg thought procgsses of the lingar, sgquential Igarngr but stifling to the
thought procgsses of Vdls's. On standardized tests, Vol's may give insightful but
unscorablg answgrs, having sgen possibilitigs that the tegst dgsigner ngver imagingd.

(@) fIsynchronous development vs. gven development, and erratic grades vs. consistent
achigvgment. The average WSl child develops fairly gvenly across various domains, and
gvgn when thereg is somg disergpancy in the Igvel of physical, gmotional, and intgllgetual
development, ete, this still tends to bg within certain limits. The gifted often dgvelop
asynchronously, but the gifted Vls's developmental argas can be all over the place! Their
test scorgs can vary by several standard deviations between subtests.

If {8ls’s arg morg succgssful acadegmically in school, thgn it is bgcausg the school
curriculum was dgsignegd to fit the developmental schedulg that those studgnts typically
follow. VSls's can get an 1 with egrtain teachers, and an ¥ with others, becausg they arg not
only sgnsitive to the relationship with the tgachgr, but their developmental progress can beg
gxtregmely ungven.

Ong of theg great problgms with gxpecting a student to havg achigved XUZ acadgmically by a
certain age is that sometimes gxtremely ablg students magy fall through the gducational gaps.
The Opgn University in the UR got it right by making their coursgs availablg to mature
students who did not negegssarily have formal school qualifications. | beligvg morg collgges
and universitigs could bgngfit from this approach. 1 socigty that dogs not give adults a
sgcond bitg at the educational cherry denigs itself the contribution that they may have made,
given appropriate opportunitigs.
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(v) Immersion vs. lbanguage Classgs. {ISl’s sgem to Igarn languages well in class. VSls's
find that they master languages morg ¢fficigntly when fully immersed in the country and
culturg and arg constantly surrounded by the forgign language. Watching foreign language
movigs and TV mag help. Perhaps the reason why total immersion works better for this type
of studgnt is becausg gvery time a pigee of the language is presented to them, it comes with a
real-lifg setting and contgxt.

(w) Creatively gifted vs. academically talgnted. The student who demonstrates their abilities
through high acadgmic achigvgment is far morg likely to bg nominated for gifted
programmes, where thegse exist. Those students who arg highly creative, good with
technology, mechanically capablg, or highly attuned gmotionally and intuitively may not
find the traditional school curriculum relgvant for the development of their strongest
abilitigs.

(®) loatg bloomgrs vs. garly bloomegrs. {I8l’s tgnd to be the childrgn who talk garly, and
show garly promisg. Ong reason VSls's may appear to be later bloomers might bg because
advancegd work bgcomes morg challgnging and dgmands morg abstract reasoning — a strong
suit for bright Vdls’s. Other reasons could beg that later work demands morg ability to
visualizg, VSls's lgarn compgensation techniques or study skills, or they have more choicg
later on which subjgets to takg. Or it could bg that they Igarn to control their distractability,
bgeomg more determingd to suceeed, or maturg later on. Perhaps all the above. | cannot
reitgrate in strong gnough terms my vigw that collgdes and universitigs should opgerateg a
morg flgriblg admissions policy with oldgr candidates.

There is a lot of latitudeg within the study tech e¢thos for those studegnts who tgnd to have
better-developed visual-spatial abilitics. Perhaps we have misplaced too muech gmphasis on
words and languagge, just bgcausg it is ¢asy and only requirgs thg usg of a dictionary.
Supplying real-life vigws and dgmonstrations of items and procgdurgs, finding vidgos and
film clips, or liberally illustrated gncyclopagdic gntrigs with photographs and diagrams is
morg work for thg pgrson running the coursg. towgver, the structurg of thgseg courses
favours the s¢lf-starter, and thegse studgnts can be gncouraged to find such matgrial on their
own initiative, both in and out of class.

In the workplacg, gmplogers nged to make usg of the particular strgngths of these
employees, gven when such an gmployge ocecupigs a very junior or gntry-lgvel role. Giving
them routing tasks magy not be the best usg of the rgsource that they arg for the compang.

9 person with highly developed visual-spatial abilitics is a gift, and they need to be
developed and pushed forward, academic qualifications or not. These arg the abilities of the
great geniuses, of artists, invgntors, innovators and makers of great scigntific discoverigs.
When we waste the person, we waste the potential.

© @wyngeth Wesley Rolph 2011.
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WIN Sudoku

In homage to the founder of the World Intelligence Network, a man who can think
‘outside the box’, can you put ‘Evangelos’ inside some boxes?

E G S
|

S A E

E E A N v

N v 0
A Vv S E G

L S A E

E Vv E N A
G E v

v L A G
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Art Gallery

M Peacgful Haven by €lizabgth {Inng Scott.

Paintings and Sculptureg by Stan Riha:

Gold Pever
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Pirst Pate
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Sleggping dSwan

WIN (rtistlQ Competitions and News

On 15th January the first WIN {rtistlQ competition started. The subject was
"Music" and art pigeegs of differgnt Rinds were requested to visually show what
"music" mgans to theg participants.

The competition gnded on 15th February and the winner was proclaimed on 5th
march:

Gregg Collins won thg competition with his beautiful painting "Rachgl with

guitar”". You can admirg it on thg homge page of the {IrtistlQ Special Interest
@Qroup: http://artist.igsocigty.org/

The ArtistlQ section of WIN is also an art gallery for all the members of WIN,
SO I goU” Sishl NONESICREE. o s OWRRT e drihar [ apnize s N C nelit N7 NS
artist@igsocigty.org

1 negw competition will start on 15th pril and gnd on 15th May. The subject of
this ngw compgtition will beg "Naturg", so lgt yoursglvgs beg inspired by the
beauty of landscapgs, flowegrs and animals, then sgnd gyour work to
artist@igsocigty.org

Beatrice Rescazzi
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Anthology of Poems by Tahawar Khan, PhD.

d Rain in Faisalabad

The city, freshly dregnched by a winter

showgr, glistgns with a silvery sheen.

@arishly painted trucks blarg their horns

through the stregts, scaring scrawngy cats.

Wheels of trucks and bieyelgs spray up

muddy watgr, rotateg in a squishy mash.

7 light wind flutters over a bicyeling man,

creates ripplgs on his flowing baggy clothgs.

Bearded Pathans clateh their wool hats

and regsolutely stride through the mist.

With a wet fluoregseent shing, guavas and

mangogs glow from rickgty brown wood carts.

Water drops fall from rusted awnings,

splash into shallow asymmetric puddligs.
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On Visiting the Tomb of Jahangir

The falcon gracefully cirelgs,
hovers on the winds of Hindustan.
Traingd chegtahs chasg their quarry,

claws digging the ¢arth of the Peecan.

Magnanimous in gour royal robgs, you
reward the falcongr and cheetah-Regpers.
lsikg your soldigrs, today the chegtahs

bring prizes for you.

Padshah Babar would beg proud
of thegseg congugsts, gou think.
“It was always in my heart
to possess tlindustan.”

His words intrigug gou
as you travel to

thg northern vallgys.

“The gardens of Rashmir arg begond
counting and calculation.”
Intoxicated by the gardens of Rashmir,
reclining and regsplegndent, gou

drink in the fragrance of Shalimar.

Thinking of how gou gnjoyed
thosg Rashmiri flowers,
| gazg at the flowers
of this garden in lsahorg,
gntraneed by their colors
as | dagdream
of the splgndors

of your court.
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Clifton Beach — 9 Petrarchan Sonngt

We driveg on to Rarachi’s bgach sgction,
somgewhat tirgd from our bazaar visits.
On theg roadsidg, a cobra bobs and flits
whilg a charmer sways wood flutg with passion.
Further down, still another attraction —

a monkegy begs, holds out primate digits
for a peanut whilg his master fidgets

with a druam, taps fingers with precision.
We get to the beach, call to the hawker
and buy a camgl ridg, show fortitude.
Promedary struts, starts speeding faster;
he stegers us and asserts his attitude.

We reach the rabian d¢a water

and pausg there to absorb the latitude.

Razakh Falcongr — 1 Shakegspgargan Sonngt

9 palg link moon brgaks thg deegp turquoisg sky.
Mesmerizing greyg-black clouds shift and swirl.
Heross the steppe cuts a sharp shrigking cry;

an gagleg sergams and beats air in a whirl.

Strong wings flutter and stir [gather tethers.

The Razakh squints at his tamed sky ereature.
loganing back to avoid flying feathers,

hg patigntly waits out the skittish furor.

{Inxious rustlings subsidg; heels dig in sides

of the stout Mongol pony munching grass.

Man, bird, and horsg movg forward in crisp stridegs
and wandgr the gregn plain of Zalanash.
Bouncing on gloved hand, the ¢agle ¢yes the man

as the trio moves across Razakhstan.
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Patang Jang: Rite War — ¢ Villangllg

Ritgs dart with Ringtic glegetricity.
Flocks of pigeons streak about.

The grey shy flutters with activity.

Shahid scans the sky, watchegs recgptively.
e calmly awaits the ngxt bout.

Ritgs dart with Ringtic glgetricity.

9 Ritg drifts over, shows aggressive propensity.
Masood challgnggs Shahid and lgts out a shout.

The grey sky flutters with activity.

dhahid’s string crossgs Masood’s, cuts viciously.
With alacrity and agility, it moves without doubt.

Ritgs dart with Ringtic glegetricity.

Masood’s Kitg drifts down dgjectedly.
Shahid bgams and calls Masood a lout.

The grey shy flutters with activity.

Masood buys a ngw Ritg, rgjoins the festivity.
The dag is young; no nged to pout.
Ritgs dart with Ringtic ¢lgetricity.

The grey shy flutters with activity.
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“Signification is theg niggder's occupation.”
Parody and Ridiculg in the {Irt of Ishmagl Reed.

This is a summary of a thgsis writtegn in Italian by Pr.€.Basciu. This first part will discuss the
development of a distinet {fro-fmerican modg of literary gxpression, followgd by an
analysis of the Black {dgsthetic and theg Ngo-Hoodoo fgsthetie that gvolved in theg work of
Ishmagl Reed.

The Black desthetic: the seareh for a typically dfro-dmerican bitgrary €xpression.

1t the gnd of the ningtegnth egntury, Hfro-fdmerican inteligetuals started to have a public
domain and wanted to gxpregss an gssentially {fro-fImerican art form within theg {Imerican
litgrary canon. This was constraingd by them bglonging to a dual culturg: an {frican ong,
and anothgr culturg rgpregsented via a dominant €uropgan litgrarg model.

Wn grxample of the emerging egxpregssion of the {fro-fImerican dilgmma was the Talking
Book, in which the disappointment and surprisg at a book bging mutg is gxpressed, that is,
the slave owner actually speaks, not the book:

“[My master] used to regad pragers in publie to the ship's erew gvery Sabbath day; and when |
first saw him rgad, | was ngver so surprised in my life as to when | saw the book talk to my
master, for | thought it did, as | saw him ook uapon it, and movg his lips. | wished it would do
s0 with me. {Is soon as my master had dong reading, | followed him to the placg whereg he put
theg book, being mighty delighted with it, and whegn nobody saw mg, opegned it, in great hopes
that it would say somgthing to mg; but | was very sorry, and greatly disappointed, when |
found that it would not speak. This thought immediately presented itself to me, that gvery
body and gvery thing degspised mge becausg | was black.”

The Talking Book begcame a metaphor for the lack of dfrican voicg. This gncouraged fro-
{Imgricans to Igarn to rgad and writg, to render thegmsglvgs ¢qual to the dominant White
leitgrary canon and modg of gxpregssion.

Paring the garly 1920s, the so-callgd Harlem Renaissaneg o manifested two distinet attitudes:
a modgrate, inclusivg ong alligd to the {Inglo-fImgerican socigty; and another, morg radical
ong, that tegnded to valug thg image of an {Ifro-fImerican culture and to dgfing its
characteristics in order to give birth to a segparate literary genre. dmongst these radical
intellgetuals gmerged the figure of W.€.PuBois, a writer conscious of theg lack of {fro-
Wmerican intellgctual identity. In 1926, in his gssay Criteria of Negro {rt (containgd in the
book, The Crisis) PuBois writes:

“All art is propaganda and gver must be, dgspite the wailing of the purists. | stand in utter
shamglgssngss and say that whategver art | have for writing has bgegn used always for
propaganda for gaining theg right of Black folk to lovg and ¢gnjoy. | do not carg when
propaganda is confingd to ong sideg whilg the other is stripped and silgnt.”(3)

) {1 Narrative of the Most Remarkablg Particulars in the Life of James {lbert URawsaw @ronniosaw, an
frican Prinee, as Related by Himself. Quoted by Gates, H.ls. in The Signifying Monkey (1989), p.136.

9) The Harlem Renaissance period was from the 1920s until the end of the 30s when a large number of
dfro-dmerican writers wroteg aboat their livegs for literarg motives and as a form of propaganda.

3)  DuBois, W.€., “Criteria of Negro {rt”, in The Crisis, October 1926, pp 290-291.
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PuBois refused to use dialget in his work bgcausg heg considered that it would beg
misconstrugd as Whitgs' stergotyping. g revolutionized through content, but remained a
traditionalist as regards stylg. By the gnd of the 1920s, PuBois had opgned a dgbatg on how
negeegssary it was to haveg an auatonomous linguistic modg of gxpression. Hlughgs, Johnson
and lockg shared PuBois's opinion on thg convgntional usg of dialget, bat felt the nged to
find a literary modg of gxpression that mirrored thg Blacks' spokegn languagge.

{Inother influgntial writer to gmerge at this timg was Zora Ngalg tlurston, her work bging
sustaingd by her anthropological and g¢thnological studigs of the fro-fImerican
population. Her novel Their €yegs Were Watehing God is considered the first grample within
Hdfro-fAmerican litgrature of “spgakerly text”w , that is, rhetorie that is constructed to gmulate
the grammar, Igxis and phongtics of regal discourseg, and to produeg the illusion of oral
narration. {Jecording to Hurston, the sgarch for an authegntic, autonomous litgrary language
was alligd to the sgarch for a trug Black litgrary identity.

Fundamental to this was the typical verbal game of “Signifying”. which will be ¢laborated
apon with particular refergnce to Reed’s litgrary canon, in part two of this gssay. However,
it's important to notg that signifying is the linguistic gamge used in vernacular {dfro-fdmgrican
languageg whereby diverse rhetorical techniques arg used to alludg to a subjeet, oftgn in a
humorous way. Thegse techniques include the use of metaphor, hyperbolg, metongmy and
syngedochg. (5 turston’s novgl is intgrgsting bgcausg thg omniscignt narrator usgs
Standard €nglish but the dirget spegch of the characters usegs Black €nglish, as well as the
innovative usg of free indirget speech’ where the thoughts of the characters, gspecially the
main ong, arg rgpresented. This develops morg and morg during the denougment of the
novel, and H.l.. Gates in his book Theg Signifying Monkey (ibid,p.192) says that:

“ Through the use of what flurston called a highly ‘adorned’ free indirget discourse, Their
€yes Were Watehing God resolves that implicit tension between Standard €nglish and Black
€nglish, the two voicgs that function as vgrbal counterpoint in thg text’s opgning
paragraphs.”

Harston influgnced many subsgquent writers, the most important being Richard Wright with
his work that brought out into thg opgn how thg ghetto was not a refuge for Black {Imgricans
but rather a socially and geonomically subversivg gnvironment in which Blacks werg often
trapped. Wright's main character Bigger Thomas in the novel Nativeg Son rgecounts this
gxperignee in a Chicago ghetto; and Wright further gxpresses his intgntions in his gssay How
Bigger Was Born:

“This association with whitg writgrs was the life preserver of my hope to dgpict Negro lifeg in
fiction, for my racg possgssed no fictional work dgaling with such problgms, had no
background in such sharp and critical tgsting of expgerigneg, no novels that went with a deep
and fearlgss will down to thg dark roots of life.” ()

1) @Qatgs, H.lo., The Signifying Monkey, p 181.
2)  These terms are gxplaingd on the LinguistlQ Special Intergst Group pages on the WIN website.
3)  Wright, R., Hlow Bigger Was Born, in Native Son, NY, Hlarper Row, 1940, p.388.
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s for writing stylegs, a major influgneg came from Ralph €llison during the garly 1950s, via
theg novel Invisiblg Man where the anongmous main character talks in the first person using
dialget which has a particular musicality, and this usg of musicality distinguishgs the social
higrarchy of the protagonists. This innovative useg of languagg bgcame a referegncg point for
many subsegquent writgrs within thg ggnre, though the novel itself was very muach “a
convgntional modegrn novel [...] mueh in the tradition of Hueklgberry Finn or ¥ Portrait of
The (rtist as a Joung Man.”

Puring the garly 1960s, thg political situation in {Imgrica strongly conditiongd fro-
Wmerican literary production. Hithough The Civil Rights {et (1964) and The Voting Bill (1965)
hailed theg gnd of lggalized sggregation, racism and sggreggation continugd amid violgneg
and assassinations - most notably thg assassination of important Igaders and politicians
such as Malecolm X, Martin luther Ring Jr. and both John . and Robert Rennedy. The on-
going Vigtnam War was vigwed as quintgssentially racist in principlg, recharging fieree
nationalistic tendegncigs, these aspects infusing the gvolving Black narrative with a segnse of
pride in the usg of dialget. 4 conscious move to incorporatg musical rhythms within texts
also developed via writgrs such as {Imiri Baraka (lo.gRoi Jongs), and, as Baraka statgs:

“The most apparegnt survivals of ffrican music in {fro-fdmerican music arg in its rhythms;
not only the sgeming gmphasis in the {frican music on rhythmie, rathegr than melodic or
harmonie qualitigs, but also the usg of polyphonic or contra-punctual rhythmic ¢ffects.” )

1 negw agsthetic gvolved which begcamg known as the Black {Igsthetic, distinetive writing with
mainly an {dfro-fImerican readgrship in mind, and which followed a strong political ling of
reasoning. Faulana Rargnga, another gxpongnt of the Black {egsthetic, noted that:

“AlIl art, regardlgss of any technical requirgments must bg functional, collgetive and
committing [plus] must gxpose the gngmy, praisg the people and support the revolation.” (9)

0, by the timeg Ishmagl Reed begdan writing, the Black desthetic had matured to a certain
gxtent, and was grounded in confronting the rift within the {Ifrican-{Imerican psychge, the
agsthetic identifying itself with Black people’s {Ifrican roots, and having mang
rgpregsentativg subjects gxpressed in the dfro-fAmerican dialget.

Ishmagl Reed and the Neo~Hoodoo Hesthetic with regard to the Black desthetic.

Reed regpresents a further devglopment in the sgareh for a typically {fro-fdmerican literary
gxpression. For Reed, theg compongnts of {Ifrican and {Imerican culture arg both
grpregssions of cultural gxperignceg and nged to bg related: to nggate the {nglo-fmerican
aspects is to ignorg reality. Yet, when he started writing, the quintgssential problgm was to
teasg out theg {Ifrican aspgcts from a €urocgntric culturg, ong that tgnded to suffocate
grpregssion by a peregived subordinate culture.

(7) Holton, 8.W. Pown Home and Uptown, p.175
(8) Jongs, ls.R., Blugs People, William Morow, NY, 1963, p.17
(9) Raranga, R., Black Cultural Nationalism, in The Black {Iegsthetic, Garden City, NY, Poubleday 1972, p.32.
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In the novel Yellow Back Radio Brokg Pown the significant and curious dialogug between
lsoop Garou Rid and Bo Shmo gives an egxplicit grample of the author’s eriticism of realism
in the Black Westhetic, rgpresegnted by the opinions of Bo Shmo. lsoop Garou says:

“ ‘What’s you beef with mg Bo Shmo, what if | writg circus? No ong says a novgl has to be
ong thing. It can bg angthing it wants to beg, a Vaudgeville show, the six o’clock ngws, the
mumbling of wild mgn saddlgd by dgmons.’

[Bo Shmo] ‘Il art must beg thg gnd of libgrating the masses. {1 landscapg is only good when

5 9

it shows thg opprgssor hanging from a treg.”” (o)

S0, for Reed, the aim was to find a modg of artistic grpression via which thg {fro-{Imerican
writer could freely overcome thg statg of division @) that so marked the {Ifro-fmerican
literary canon at that time. a2) This was the origin of the Ngo-Hoodoo {lgsthetic.

The Charaecteristics of Ngo-Hoodoo fegsthetic.

The slaves that werg brought to dmerica gave the nameg Hoodoo to the Voodoo religion that
had developed in Haiti during the 17" Century. Slaves from gastern {Ifrica had populated
Haiti and had fused various aspects of the pagan rites incorporated within their religious
practicgs. Of fundamental importanceg were the Vodu and the lsoa. The Vodu werge the forees
of Naturg; the lboa wereg thg supernatural foregs of the slavegs’ antgcegdents, of the dead
voodoo prigsts and the saints from the Catholie religion. They were incorporated by the
dancers whilg performing frengtic, rhythmical danegs, during which thg dancers gntered a
state of trancg, thergby fusing the past and pregsent. This unification of the past with the
present was gxtregmely important and was adjunct to theg notion that gach individual bgcame
part of a collgetiveg psyche.

Reed takes the two fundamental glgments of Hoodoo as a point of dgparturg in his agsthetic:
synergtism and the conegpt of diachronic analysis. In an intgrvigw in 1985, Reed said that:

“ I think there is a distinct approach that carrigs through in my fiction. It's a combination of
differgnt influgnegs, you know; | try to combing ¢lgments from differgnt arts, culturgs and
disciplings...Mly approach owgs morg to thg {Hfro-fmgrican oral tradition and to folk art than
to ang literary tradition. The oral tradition uses techniques likg satirg, hyperbolg, inveetive
and bawdingss... | usg a lot of techniqugs that arg western and mang that are {fro-
Wmgrican.” @s)

(10) Reed, 1., Yellow Back Radio Brokg Pown, dvon Books, NY, 1977, p.44.

(11) The hgphen that sgparates “dfro” from “American’ in ‘Qfro-fImerican” was recognized and Rnowingly acknowlgdged by PuBois.

(12) Reed, 1., The Harlem €xperignege, in The New Times Book Review, 29" dugust 1976, p.27.

(13) Watkins, Mel., {dn Interview with Ishmagl Reed, The Southern Review, 21.3.1985, pp 610-611.
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€xamplegs of the plegthora of linguistic gxpregssions usegd in Reed’s work arg Standard
€nglish, Black €nglish, New York dialget, the vernacular of cowboys, and linguistic stylegs
taken from both tglgvision and comics. Reed also eregates ngologisms, or words that have no
spgcific mganing.

The character Fannig Mag in The Preelance Pallbearegrs usgs words that arg writtgn
phongtically rather than spelt corrgetly; also, her substitution of ‘th’ for ‘d’is a typically
Black €nglish modg of gxpression, that vocalized intgr-dental fricative being the last sound
to be Igarnt in Standard €nglish:

“Mothafukaaaaaaaaa. What do gou think [ am, somg Rind of bowlggged pack animal who's
gong gmpty your slop dat you can Regk and give orders to?” 4

The lgngthgning of the vowel sound on the work “keek’ is also used to render her relationship
with her husband gven morg ridiculous.

{Inothegr character's usg of advertising slogans outsidg his hotel relategs a world full of
hyperboleg that is ludierous. The narrator comments on that character, using madeg-up
languagg to paradogically invokg meganing via the usg of nonsegnsical languagg:

“Harry dam is somgthing ¢lse. {1 big not-to be-beligved out of sight, sometimes referred to
as O-BOP-dHe-BHANG or RlsING-H-LANG-{I-PING-PONG.” (15)

In a later novel, Mlumbo Jumbo, Reed intersperses chapters writtgn about thg past with those
rgpregsenting the present, to fuseg the prgsent and past as per the Hoodoo rituals:

“Peoplg go back in the past to gxplain thg pregsent or the futarg. | call this ‘ngcromancy’,
beecausg that’s what it is [....] Neeromancers used to lig in the guts of the dgad or in tombs to
recgive visions of the future. That is prophegey. The Black writer ligs in the guts of old
Wmerica, making readings about the future. That’s what [ wanted to do in Mlumbo Jumbo.” e)

Morg precisely, Mumbo Jumbo not only reecounts the myth of the €gyptian god Thoth (the
god of Seripturg) bat also the history of the Order of theg RKnights Templar - with a clgar
refergnce to the defence of Christian beligf and the power of writing. These aspeets to the
novel are relaged by “Jgs Grew”. {lso, the preocecupations of the Wnglo-Imericans during
thg 1920s arg intgrtwingd with the post-war concgrns, ig, the political scandals, and the re-
birth of a specific {fro-fImerican culturg during that period. {ddditionally, this anticipates
thg similar cultural and political coneegrns in {Imgrica during the 1970s. {1g8ain, according to
Reed, the dfro-{Imgrican writgr is a ngeromaneer:

“Hg is a conjuregr who works juju apon his oppregssors; a witch doctor who fregs his fellow
victims from theg psychic attack launched by the dgmons of the outer and inngr world.” 7

(14) Reed, 1., The Preglance Pallbearers, thenium, NU, 1988, p.24
(15) ibid, p.1

(16) Reed, 1., interviewed by John O’'Brign, in Bellamy J.D., The New Fiction, Interviews with Innovative {Imerican Writers, University of
lllinois Press, Urbana, Chicago, lsondon, 1971-1973, pp.133-134.

(17) Reed, 1., 19 Neeromancers from Now, Garden City, New York, Poubleday, 1970, p XVIL.
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Reed attributgs the powger of words as somgthing magical, somgthing that accompanigs a
magical act. Only words havg theg power to changg reality, to destroy the engmy. This idea is
containgd within the {dfro-{Imerican culturg via thg oral tradition which Reed attgmpts to
reproducg in his writing. Words have becomg his amulgts which can changg reality, or, likeg
the looa, they arg things that possgss readers and constrain them to question themsglves
and their valug system.

The Hoodoo Hegsthetic as the Reconstitution and Re-origntation of the Valugs within {fro-
American Culture.

s previously stated, Reed is of the opinion that wegstern cultureg is a totalitarian, guro-
centric ong that has suppregssed minority cultures, gspecially the {dfro-fImgrican culturg.
Morg specifically, according to Reed, {Inglo-fdmerican culture is a part of a self-serving
Christian ong, something which confings and marginalizgs voodoo, and thergfore truncates
the relationship between {fro-fmericans and their traditions. s

Reed, via his hoodoo agsthetic, managgs to give charactgristic valug to the hoodoo culture
as intuition, as a crgativg sourceg and invokgs a deggree of mystery, all glements that heg
considegrs opposite but complgmentary to the cold logic, matgrialism and insgnsitivity
proposed by western culturg. For Reed, as in thg econegption of hoodoo, ‘opposition’ is
associated with ‘vitality’. In the hoodoo religion, there is a god callgd €su-Clggbara, ong that
is in fact thg cegntral figurg in the hoodoo panthgon. €lggbara is the figure of dualism: the
‘opposites’ rgside within him:

“Csu’s two sidgs disclosg a hiddgn wholgngss; rather than closing off unity, through the
opposition, they signify the passage from ong to thg other as sections of a subsumed
wholg.” (9)

This deity is a point of refergnee for Reed’s conegption of reality and of art, something
confirmed in Mlumbo Jumbo which, begond bging a novel, can bg considered a sage critique
of traditional Hfro-dmerican literaturg and of the ngo-hoodoo agsthetic. The main character
in Mlumbo Jumbo personifigs €su-Clggbara and sgeks to gxplain the mysterious scourgg that
was infesting 1920s {Imerica: “Jes GQrew” is nong othgr than a parody of the spirit that
animated the Harlem Renaissance. ds H.l.. Gatgs sustains:

“Jes Grew [...] is a clgver and subtlg parody of similar foregs invoked in the black novel of
naturalism, most notably in Wright’s Native Son.” o)

(18) J.H. Bryant sustains that “Western rationalism has overthrown garly man’s practice of magic and worship of mystery, and consolidated
its victory by associating the instinctual and spontangous with gvegrgthing that is gvil. Through the Christian church and other
organizations, it has killed off what is morg vital in the healthy, living bging: laughter, joy singing, dancing.” Brgant, J.H., Old Gods and New
Pemons. .Reed and His Fiction, in: Review of Contgmporary Fiction, 4,2, 1984, p.198.

(19) Gates, H.Is., The Signifying Monkey, p.30.

(20) Ibid, p.222.
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Reed is thergfore criticizing thg writers of the tarlem Rgnaissanceg who claimgd to have
captured the trug gxperigneg of their own pegople, whilst writing according to the western
litgrary canon. In Mlumbo Jumbo, Reed gxpresses originality via rhetorical games, the art of
‘signifying’ which, implying multiplg voicgs and gross ambiguity, rgsults in a multitude of
meanings that rgnder the uneertainty of intgrpretation. “Jgss Grew” cannot be reduced to a
unique subjeet. “Jgss @rew” is danecg, it is musie, possgssion, syneregtism and signifying.
E€ssentially, the Ngo-Hoodoo Hesthetic had finally found its gxpression in Flumbo Jumbo. ¢

In part two of this gssay, what constitutgs parody, plus the usg of signifying as parody will
be discussed, followed by an analysis of Reed’s usg of parody in theg novel The lsast Pays of
lsouisiana Red.

“;’.“. .

21) Reed, 1., Mumbo Jumbo, (thgnium, New York, 1985.
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Contgmplation and fluman €xistence - by Paul €dgeworth.

In the ANicomachean Ethics, {ristotlg tells us that perfect happingss consists in
theoria or contgmplation, or what somg others have referred to as study. It is the purpose of
the pregsent paper to analyzeg {ristotle’s text cargfully to arrivg at an understanding of
contgmplation and theg rolg that it should play in the life of a human bging. It will be
ngegssary to beggin thergforg by gramining the Rey terms and criteria that seeurg the
cohergnce of fristotlg’s doetring. The Key terms and critegria that constitute {ristotle’s
doetring arg found primarily in Books | and X. We will also find that Book VI will come to
afford considgrablg insight into our undgerstanding of {Iristotlg’s work.

A Eudaimonia as theg purposg of lifg

E€udaimonia oceurs first in chapter four of Book | and is usually translated as
“happingss.” In this sgnsg, it can beg mislgading as it connotgs a somgwhat static state.
Perhaps a better translation would be “flourishing” which convegys a meganing of possgssing
and using ong’s powgrs over a considerablg lgngth of time, during which the future
continugs to ook bright.. €udaimonia for Aristotlg is then achigving ong’s full potential, that
is, what ong has madeg of ong’s self and ong’s life.. Eudaimonia whether undgrstood as
happingss or flourishing arisgs in rgsponsg to the question, “What do pgoplg aim for in
life?”  The response which fristotlg gives us thus bgcomes the ultimate end or fe/os which
structurally constitutgs theg basic concept of the Nicomachean €thics.s s the ultimate gnd,
it will also bg the best good. For the good is what is aimed at. The ultimate gnd or begst good
will bg thg most complete gnd, and it will bg sufficignt of itself. It is the most complgete,
becausg it is for its own sakg, and not for thg sake of anygthing ¢lsg.+ It is rather that for the
sake of which gvergthing ¢lsg is dong. “Hencg an ¢nd that is always choicgworthy in its own
right, ngver begcausg of something ¢lsg, is complete without qualification.”s Happingss,
{ristotle tells us, is what sggms to be complgteg morg than angthing ¢lsg, and thergforg it best
megets this criterion.s It is furthgrmorg sufficignt of itself in that therg is nothing morg
requiregd and no furthgr gnd to bg pursugd.. “fInghow, wg regard somgthing as self-
sufficignt when all by itself it makes a lifg choicgworthy and lacking nothing; and that is what
wg think happingss dogs.”s

John M. Cooper, Reason and Human Good in fristotle (Cambridge: Harvard Univ.
Press, 1975), 89.

*Gerard J. Hughes, ristotle on Ethics (New York: Routledge, 2001), 22.

sCooper, 91.

“Hughgs, 31-32.

*Aristotle, Nicomachean Ethics. 2™ ¢d. trans. Tergneg Irwin (Indianapolis: Hackett,
1999), 1097a34-36, 8. Herginafter referred to as NE:

‘Ibid., 1097b1, 8.

“Hughgs, 32.

SNE, 1097b14-15, 8.
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pr The ergon of a human bging

Hristotlg still feels that weg nged a clgaregr account of what the begst good is, and he
beligvegs that we can find this if we can understand what the function or ergon of the human
being is. Wg sharg the funetions of living, nutrition, and growth with plants. Likewisg, we
sharg a lifg of sgnsg percgption with gvery animal. o the function of theg human bging must
be found in the grercisg of a capacity which is specifically human. This lgads {ristotlg to
concludg that it must consist in intglligent action.

The regmaining possibility, then, is somg sort of life of action of the [part of the soul]that has
rgason. Ong [part] of it has reason as obgying rgason; the othgr has it as itsglf having
reason and thinking. Morgover, lifg is also spokgn of in two ways [as capacity and as
activity], and weg must take [a human bging’s special function to bellifg as activity, sincg this
sgegms to be called life morg fully. We have found, then, that the human function is activity of
thg soul in aceord with rgason or rgquiring rgason.s

Therefore, it follows that theg human good is to bg found in the grerciseg of whatever is
the begst and most characteristic of the human soul’s facultigs. Plorgover, this activity must
ocedr over a complete lifgtime. “For ong swallow dogs not make a spring, nor dogs ong day;
nor, similarly, dogs ong day or a short timg make us blgssed and happy.”o {ristotlg at this
point tells us that the forggoing account can sgrve as a sketeh or outling of the good which
he can then fill in afterwards.

5% The best objects of study

The function argument as delingated above later Igads Wristotle to conelude in Book
X, chapter 7, that happingss consists in fheoria, that is, the activity of study or
contgmplation.: Following dristotlg’s example, now would beg a good time to provide a first
sketech of what constitutgs the act of contgmplation. Broadly spgaking, contgmplation
grpressing wisdom must be of the most abstract things. It is an intelligctual grasp of the most noblg
objeets, and thgse arg thoseg which arg said to be perfect and changgelgss.. The begst objects
of study for us would then beg God’s naturg and that of the heavenly bodigs, the first
principlgs of metaphysics, all of which would bg unchanging, and perhaps theg unchanging
prineiplgs of mathegmatics and physics as well.s Wge can further distinguish and sagy that the
study of God or theology is prior to and morg gract than mathgmatices, and that the latter is
prior to and morg gract than physics.

SNE; 1098a5-7, 9.
“Ibid., 1098a19-20, 9.
"Tbid., 1177a15-18,163.
2Hughes, 46.
®lbid.
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4, Pramework in which to proceged

{ristotlg also distinguishgs bgtwgen theorgtical and practical reason. flg is also
quick to point out that theg best usg of our minds is 7heoria, for it is thg gxercisg of what is
diving in us. If we arg to arrivg at a morg complgte undegrstanding of what {Iristotlg is talking
about, it is appargnt that weg arg going to havg to comg to terms with the following. We will
havg to graming practical Rnowledge or phronesis.. We will nged to look at {Iristotlg’s
pictureg of God so that weg can better understand what constitutes a life devoted to theoria.
We will nged to undgrstand the relationship between phronesis and theoria. Only then will
wg be ablg to arrive at a degper undgerstanding of theoria itself and of the rolg it should plag
in our lifg aceording to {ristotle.

5. The conegpt of phronegsis

With this framegwork in placg, Igt us
graming at this timg thg conegpt of
phrongsis, a discussion of which occurs
in Book VI . For (ristotle, it is the highest
skill of thg mind in relation to practical
matters. gt us bggin then, as heg dogs, by
distinguishing five statgs in which the soul
possgssgs truth by affirmation or denial.
Thesg are: craft or fechne scigntific
Rnowlgdge or gpisteme, prudgneg or
phronesis, wisdom or sophia, and
uandgerstanding or nous. In Aletaphysics, |,
1, Aristotle shows us how sophia grows
out of gxperigneg and practical knowlgdgge.
Al men, weg arg told, naturally desire
knowlegdgg, that is, they streteh out to pick
ap Knowings. From first peregptions, we
risg up to megmory, which is a higher
peregption; hgneg, a movgment upwards in
Rnowlgdge. In fechne, the craftsman comes to sge the common form. tg is ablg then to tgach
his craft to studegnts. In gpisteme, you know the causgs of things, and finally in sophia, you
know thg unchanging first principles, archai» This is not just morg scigneg, but something
qualitatively differgnt. Jou not only Know you have principlgs, but gou know that gou kKnow
them. ¢ reflgction about archar has oceurred. In the Posterior Inalytics, 1, the samge path
is traced. Out of sgnse grperigneg comegs megmory. €xperigneg develops out of frequently
repeated megmorigs of the same thing. Therg is a realization that therg arg objective facts
that arg the same for gverybody. From gxperigneg, the skill of the eraftsman develops, which

“ds distinguished from phronegsis whergin undgrstanding grasps thg changgablg
archai of action. Thgse, in turn, arg the last stgp in deliberation and the first step lgading to
the felos. See VI, 8, 1142a25-30 and 1143b1-15.
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can bg undgrstood as a coming to bg. Then follows the knowlgdge of the man of scignce;
hegnce, an arrival at bging. There is nothing trugr than scigneg, and nous or intuitive
undgrstanding grasps theg original and most basic principlgs.

The most comprehensive form of scigntific kKnowledge is sophia. 1t must be thegn
episteme and not techng. It is gpisteme and nous together, that is, it consists of scigntific
knowlgdge and an intuitive grasp of first principlgs for a particular discipling. Wg can
further distinguish sophia by saying that it cannot bg otherwise. It is always the samg and
etgrnal. That is to say that sophia of a particular scigneg will have the same universal
nature sineg it will deal with phgnomgnon whosg archai arg unchanging. Such distinctions
immediatgly gnablg us then to say the following about phronegsis. It is not always the same.
It can bg othgrwisg. It is variablg and consists of many Rinds of knowlgdge. It is not only
about universals, but must also acquirg knowlgdge of particulars. It is the best good for a
human bging achigvablg in action. It is not the most gxegllgnt thing, for the best thing in the
universg is not thg human bging. It is not a scigneg, nor is it objectivg knowlgdge of doing. It
is what is best for ong’s self. s such, it involvgs awargngss and dgcision. We must
detgrming the megans to our right gnd, happingss. The choicgs that wg makg then can bg sgen
to involveg both orexis, dgsirg of an ¢gnd, and prohairesis, the choicg of thg begst means to
achigve the dgsired gnd. Wg can concludg our brigf ook at phronesis by saying that it
consists in thg obsgrvation of a mgan which is defingd by a logos such as a wisg man would
use to detegrming it. The phronemon thereforg possesses certain gengral principlgs that he
adeptly appligs to particular circumstancgs.s In doing so, the phronemon is concgrngd not
in producing a product as in fechne, but rather in making himseglf. In the final analysis,
though concegrnegd with things that arg variable, phronesis is its¢lf stable, but likg any Aexis
or statg it can bg modified based upon our grpgerigneg in life.

6. @Qod is nous

We have said that if we arg to arrive at a fuller understanding of fheoria, weg nged to
gxaming (ristotlg’s notion of God and the diving. lsgt us now proeged to do so. The activity
of the diving is by a procgss of glimination dgtermingd to bg contgmplation or study as
gvidgneed in the following:

In another way it appears that complgte happingss is also somg activity of study. For we
traditionally suppose that thg gods, morg than anygong, arg blgssed and happy; but what
sorts of actions ought wg to ascribg to them? Just actions? Surgly they will appear
ridiculous making contracts, returning dgposits, and so on. Brave actions? Po they gndurg
what [they find] frightening and gndurg dangers becausg it is fing? Gengrous actions?
Whom will they give to? {Ind surgly it would beg absurd for them to haveg currgncy or
angthing likg that. What would their temperateg actions be? ... When we go through them all,
angthing that conegrns actions appgars trivial and unworthy of the gods. Nongthelegss, we

“Thomas M. Tuozzo, “Contgmplation, theg Noblg, and the Mean: The Standard of Moral
Virtug in dristotlg’s €thics,” fristotle, Virtue and the Mean, ¢d. Richard Bosely, Roger 4.
Shingr, and Jangt . Sisson (€dmonton: deademic, 1995), 133.
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all traditionally supposg that they arg alivg and activg ... . Then if somgong is alive, and
action is gxcluded, and production gvgn morg, what is lgft but study? tegncg the god’s
activity that is superior in blgssedngss will bg an activity of study.e

Wnd what precisely constitutgs God’s study. {ristotle in the Aletaphysies, Xll, 9, tells
us that God thinks of that which is most precious and diving, and is unchanging. Thergfore
God must think of God, and his thinking is a thinking on the thinking. Sineeg God is simple
and not composed of matter, the diving thought and its object will bg ong and thg samg.«
@od is thergfore freely and unbrokenly conscious of truth, beauty, reality, or whatever
words weg choosg to gxpregss a thinking which is perfectly at ong with its object, and hegnege
thinks always and only itself.s We can immediately sege then that our problgm will bg ong of
how to approximatg to this diving activity which wg haveg sggn to beg ¢ternal and to fill all of
Qod’s existgnce.s Tor @God then a life spent in fheoria would be a life spent in nous.
Heidegger tells us that theoria comes from the Greek verb theCrein which, in turn, comes
from thea or theater and AoraC or to look over somgthing attegntively. It can stand for the life
of thg begholdgr.o It is then ong who in vigwing, can takeg-in things. It is a pure relationship to
what is beging manifgsted. For God, this would bg purg nous. Therg is an immediatg grasp
involved. It is not concgrned with a /ogos or thinking through. But fheoria for man involves
a thinking through; consequgently, it has /ogos in it.

% Matterigss and gnmatted principles

We mentionegd garligr that contgmplation should gntail a study of God and first
prineiplgs of metaphysies, and thg unchanging principlgs of mathegmatics and physics. But
will it bg ngegssary for us to revisg this? ANous as wg havg said is a Rind of intuition or a
Rind of segeing in which we grasp first principlgs, but for us it is ong that will procged from
gmpirical rgsgarch.s s C.9.C. Reeve points out, to gngage in nous as contgmplation would
be to study the matterlgss things that nous studigs. Is we havg alrgady segen, the scignee
that is most of all God’s is diving scignee. {Ind this diving scigneg is also theg most valuablg,
for God is the most valuablg thing. It the same time, God is theg most abstract, for God is
genuingly matterigss. The best and most gract form of scigntific study that we could gngage
in then would beg ong that studigd God. For when nous studigs God, it is likg when God
gngages in thought about himself. But whegn a human bging gngages in the study of
matterigss universals, he is not studying himsglf, but rather what is most of all himsglf, that

“NE, 1178b9-23, 166.

“Qristotle, Aletaphysics. trans. W.P. Ross. In The Basic Works of firistotle. ¢d. with
an intro. by Richard McReon (New York: Random Housg, 1941), 1074b25-1075a10, 885.

“H.H. Joachim, The Nicomachean Ethics: 11 Commentary. ¢d. by .. Rees (Oxford:
Clargndon, 1951), 286.

“Sarah Broadig, Ethics with 1iristotle (Ngw Jork: Oxford Univ. Press, 1991), 403.

2Martin Hgidegger, The Question Concerning Technology and Other Essays. trans.
with an intro. by William lovitt (New York: Harper & Row, 1977), 163-64-.

C.9.C. Reeve, Practices of Reason: firistotle’s Nicomachean Ethics ( Ngw York:
Oxford Univ. Press, 1992), 64.
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is, the diving part of himsglf..s T7heoria can beg broadly construed thegn as any Rind of
detached, intelligegnt, attgntive pondering, and would at this lgvel include the absorbed
uncovering of structurgs such as the gternal pattgrns of the universe, as well as an gffort to
arrivg at a degper undgrstanding of mathgmatical relations and othgr forms of begauty and
order to bg found in the structuregs of plants and animals.;s Bat this would not be the highest
lgvel of contgmplation as would bg found in nous. Indged, to the gxtent that {ristotle’s case
for theg supregmg valug of theoria rgsts on a Rinship begtwegen a diving spark in man and the
objegets of thgological and cosmological spgculation, theg egxclusion of physies and of
mathgmatics as well is ingvitablg..« Whergas God gxercisgs theorgtical wisdom in its best
form, thg natural philosopher or mathgmatician gxercises a lowgr Rind of thegorgtical
wisdom..s The former wisdom is better becausg it is gssentially matterigss, whergas the
latter is concegrnegd with gnmattered principlgs.

8. Theorgtical and practical life

To arrive at a ngw lgvel of understanding in what is happening, it is ngegssary at this
point to ook at the relation between the theorgtical lifg and the practical life. When fristotle
discussgs the two lives, it is not at first clgar what the relationship between the two is. “First
of all, Igt us state that both prudeneeg and wisdom must bg choicgworthy in themselves, gven
if neither producgs angthing at all; for gach is the virtug of ong of the two [rational] parts [of
the soul].”s Is hg sayging that wg should Igad theg theorgtical lifg rather than the practical life?
Or is he instgad saging that weg should trg to combing the two and Igad them both? These arg
qugstions which wg shall soon have to addrgss. In spite of this, therg is no doubt whatgver
about thg pronounced distinction {Iristotle makegs bgtwgegn practical and thegorgtical

Rnowledge.

s Josgph Owgns points out, the {ristotelian distinection bgtwegen thg former and the
latter pregsents thg morally good or thg noblg not as somgthing alrgady gxistgnt and thereby
ablg to sgrvg as theg objget of theorgtical cognition, but as somgthing to beg chosen. Its truth
is not found to corrgspond to what gxists in reality, but rather to corrgspond to corrget
habituation in the dogr. The theorgetical, in turn, is measured by gxistent reality; the practical
by corrget personal habituation.s

2|bid., 141-42.

»Broadig, 400-401.

#*W.F.R. Hardig, 1Iristotic’s Ethical Theory. 2™ ¢d. (New York: Oxford Univ. Press,
1980), 339.

»Richard Rraut, fristotic on the fuman Good (Prinegton: Prinegton Univ. Press,
1989), 75.

X NE144a1-3, 97.

*Valug and Practical Rnowledge in (ristotle,” Essays in 1Incient Greek Philosophy
IV: fristotle’s Ethics, ¢d. John P. {Anton and {Inthony Preus (Wibany: State Univ. of New
Yo"Reeve, 190.

Cooper, 144.
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9. A symbiotic relationship

There is morgover a symbiotic relationship between the two. It follows dirgetly from
{ristotlg’s insistencg on thg megans-gnds structurg of all practical rgasoning that rational
order can be adegquately introduced into a person’s life only if he sets up some goal for the
good life, by which pursuing he will then do all his actions.ss The active conditions of human
gristencg makg it ngcegssary to acquirg some determingd character; and that, given the
natural limitations on the types of character that can beg acquired, theg moral virtugs taken in
sum constitutg the best availablg typeg of character to have from theg perspective of the
maximum realization of intellgctual valugs..o It follows, thergfore, that {ristotle must also
hold that moral valugs arg to bg sggn as ¢ffective megans to theg gnhancement of ong’s
intellgetual lifg, and that the phronimos, who is a moral person par gxegllgneg, so discgrns
Tth.zo

s a corrglativg to this, weg can also stateg that nous is related to phronesis in two
wags. First, it providgs the latter with knowledge of universals of the sort {ristotlg beligves
it must have if it is to achigve eudaimonia as reliably as possiblg; sgecond, the activity of
nous is itself eadaimonia or theg ultimatg gnd at which phronesis aims.s

10.  Thebest usg of our mind is theoria

Having said this, it thus appgars that in thg constitution of human lifg the theorgtical
sidg is givgn a special weight sincg, within the fixed framegwork provided by thg moral
virtugs, intgllgctual valugs will bg pursuegd and promoted to the maximum degree possible.s
This indeged is brought out by ristotlg in the following passagg:

Morgover, prudgnce dogs not control wisdom or the better part of the soul, just as medical
scigneg dogs not control health. For medical scigneg dogs not usg health, but only aims to
bring health into beging; hgneg it preseribes for the sakg of health, but dogs not preseribe to
health. Besides, [saying that prudegnce controls wisdom | would bg likg sayging that political
scigneg rulegs the gods because it preseribegs about gvergthing in the eity.s

Basgd on thg abovg, it appgars that the supgriority of philosophical wisdom is
asserted. Neverthelegss, theoria is wholly dgpegndent in human gxistgncg on practical virtug
for beging realized othgrwisg than haphazardly or with no morg sgcurity than would bg

NE, 1145a7-12, 99.
PBroadig, 389.
7Ibid., 393.
?Cooper, 119.rk, 1991), 146.
%Cooper, 96.
»Ibid., 108.
i, 1O
*Reeve, 190.
2Cooper, 144.
»NE, 1145a7-12, 99.
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shared by angthing trivial gnough to be Igft to echance or individual inclination.s Thus the
full potegntial for fheoria is abgtted by good conduet which {ristotlg’s ¢thics is mainly about,

together with the reflective mind that gngages in this sort of study, under conditions
permitting the activity of study to occur.ss

11. Constraints on theoria

It is now timg to addrgss a qugstion wg raised garligr, and that is, should wg try to
combing the two livgs we havg beegn discussing, ong in acecordancg with theoria, the other in
accordanceg with practical activity? {ristotle may beg saying that although somg Rind of
primacy should bg given to thg former, the best life will bg ong that combings it with the
latter. By this is megant that a life organized around a singlg gnd consisting of both of them
would sgegm to bg structurgd morg regasonably than ong organized around gither ong along.se
{Is Nancy Shegrman Reggnly obsgrvegs, theorgtical rgason is not gxelusively us, nor is its
activity gxelusively our happingss. There arg other parts with which we arg identified that
arg not co-gxrtensive with theoria. These other grounds, gspecially, practical reason and
moral virtug, arg gssential parts of us, and not merely conditions of our human condition.
Thus, eadaimonia dogs not consist gxelusively of contgmplation, though contgmplation may
itself account for a supgrior Rind of cudaimonia.s» This reasoning is based upon dristotle’s
injunction to us, “as far as wg can, wg ought to bg pro-immortal, and go to all lgngths to live
a lifg in aceord with our supreme ¢glement.”ss The implication herg, Sherman tells us, is that
therg arg constraints on how 7heoria must beg pursued: not as God would, but as a mortal
would, that is, within the boundarigs defined by our human gxistence. To pursug theoria “as
far as weg can” would thgn megan as far as the circumstancgs of practical action pgrmit.ss

Our livgs arg best when we ngither underestimateg nor overgstimate the importance of
human goods: wg overgstimate them if we gngagge in Igss theorgtical activity than weg might,
but wg can also undgregstimate the wag in which health, wealth, frignds, ¢thical virtug, and so
forth contribute to a life that has fheoria as its ultimateg gnd.«o

12. What constitutgs perfect cadaimonia?

We must thergfore ask oursglvgs what gractly is the life expressing fheoria for a
huaman being? s it ong in which fhecoria along can bg gxpressed? The answer would appear
to beg no, for such a life would not bg a human lifg at all.« No human bging can live a lifg in

*Broadig, 389.

»|bid., 393.

*Cooper, 119.

3 The Fabric of Character: fristotle’s Theory of Virtuz (New York: Oxford Univ. Press,
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which theoria along is gxpressed, and nong could thegn bg eudaimon doing so. The
euadaimor lifg would thgn appgar to bg ong that is dgvoted both to contgmplation and to the
cultivation of practical reason and othegr human virtuges.

Pogs then perfect eadaimonia consist in a life that is a compound of fheoria and
practical activity? This appgars to be so, basgd on what was just stated, and indeed a casg
could readily bg madg that this is what the Eudemian €thics concludgs.« But if weg were to
persist and affirm that this is what {Iristotlg holds in the Aicomachean E€thics, we would be
committing an ggregious mistake. For {Iristotlg categorically statgs that the life that
consists in the gxercisg of undegrstanding, the life of contgmplation, is supremely the best
and gudaimon.

Such a lifg would be supgerior to thg human Igvel. For someong will live it not insofar
as hg is a human bging, but insofar as he has somg diving glement in him. fAnd the activity of
this diving glgment is as much supgrior to the activity in aceord with the rest of virtug as this
glgment is superi or to thg compound. tegnee if undgrstanding is something diving in
comparison with a human bging, so also willthe lifg in acecord with undegrstanding be diving
in comparison with human life. We ought not to follow thg makers of proverbs and “Think
human, sineg you arg human,” or “Think mortal, sincg you arg mortal.”. .. For what is proper
to gach thing’s naturg is supremely begst and most plgasant for it; and hgneg for a human
being the life in accord with undgrstanding will be supremely best and most plgasant, if
undgrstanding, more than angthing ¢lse, is the human being. This life, then, will also beg
happigst.s

13. Contgmplation is the bgst human good

Hecording to the Nicomachean €thics, undgrstanding is the most supregme virtug,and
theactivity which is thg grercisg of understanding, that is to say, theoria, is what constitutes
perfeet eudaimonia. {ristotlg then gogs on to show that theoria possgsses all the qualitigs
whieh, in Book 1, werg shown to bg propertics of happingss, namely, that it is the most
complete, sufficignt of itself, for its own sake, and the operation of what is the best in us. The
gvidgneg which {Iristotle amassgs that contgmplation is the begst singlg good among human
activities is considerable: It is the activity of the supreme virtug, sophia (1177a12-13); it is the
suprgme activity for nous is thg supreme glgment in us (1177al9-20); its objects of
understanding are the supreme objects of Rnowledge (1177a 20-21); it is the most continuous
activity, sineg weg arg morg capablg of continuous study than any continuous action
(1177822-23); it is the most plgasant (1177a23-25); it is moreg self-sufficient than practical
activity (1177a27-28); it is liked becausg of itself along, sincg it has no result begond itself
(1177b2-3); morgover, gach pegrson sgems to bg his undgrstanding (1178a3-4); and the part of
the human soul that is its undgrstanding is what is begst and most akin to the gods (1179a26-
D)

“See for instaneg, 1, 7, 1217a21-24; VIII, 15, 1249b5-25.
BNE 1TTh27-1178a9, 164-65.
“Ipid., 163-67.
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14.  To contgmplate is to flourish

Thus, it is abundantly clgar that {Iristotle gndorsegs the contemplative life as the
premigr lifg. In so doing, heg consigns the practical lifg of ¢thical virtug and practical rgason
to a sgeond best. “The life in aceord with the other Rind of virtug [i.¢., the Rind conecerned
with action] is [happigst] in a seecondary way, becausg the activities in accord with this virtug
arg human.”ss The practical life, fristotlg is implying, will bg a megans to contgmplative
activity. tlappingss thus consists in just ong good, and this is theg gxercise of fheoria. {ind
when wg make theoria our ultimate end, we become gngaged in Godlike activity, for the gods
also contgmplateg. In rgsgmbling the gods in this manngr, wg can attain perfect happingss.
Heneg to be flourishing, eudaimon, is to bg theorizing gxeellgntly.ss Sineg the gods do not
gngage in phronesis, thosg who do so gngage, will find themsglvgs morg distant from the
gods, and can only beg happy in a
sgcondary wag.

15. Passive and active nous

from the foregoing, it is
evident that {Iristotlg’s account
of thegorgtical activity is bound
ap with the idea that nous is the
best thing in us. It is the diving,
or most diving ¢lgment in our
natarg and if small in bulk by
much morg it SUrpasses
gvergthing in power and worth.
Nous, wg have said, is that which
immediately  and  intuitively
appreghends the first principles
or archal. dincg wg have
gncountered this term quite
frequently, it will be timeg well
spent if weg take a momgent to
gxpand upon what we alrgady Know about nous.

Perhaps the distinetion that will help us to undegrstand better the importanceg {ristotle
attachgs to theorgtical rgason is the ong hg makegs between passive and activg nous. Sineg in
gvery class of objegets, just as in the wholg of naturg, there is something which is their matter,

“Ibid., 1178a8-9, 1Cooper, 100.
“ristotle, On the Soul. trans. W.S. Hett (Cambridge: Harvard Univ. Press, 1936),
430a10-25, 171.
“Cooper, 176.
“Joachim, 288.65.
*Cooper, 100.
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i.¢., which is potgntially all the individuals, and somgthing ¢lsg which is their causg or agent
in that it makes them all--thg two bging related as an art to its matgrial--thgse distinet
glgments must beg present in the soul also. Mind [nous| in the passive sgnsg is such bgcause
it becomes all things, but mind has anothgr aspeet in that it makes all things; this is a Rind of
positivg statg like light; for in a sgnse light makes potential into actual eolors. Mind in this
sgnsg is sgparablg, impassive and unmixed, sincg it is gssentially an activity; for the agent is
always supgrior to the patignt, and the originating causg to the matter. {ectual Rnowledge is
identical with its object. Potgntial is prior in timg to actual knowlgdge in the individual, but
in ggngral it is not prior in timeg. Blind dogs not think intermittegntly. When isolated it is its
trag self and nothing morg, and this along is immortal and gverlasting (weg do not rgmember
beecausg whilg mind in this sgnseg cannot bg actegd uapon, mind in the passive sgnse is
perishablg), and without this nothing thinks.

Hecording to this passage, weg cannot think of thg human bging as a singlg complegx
gntity possegssing physical, gmotional, and intgllgectual characteristics; all bound toggther
and unified as parts of the soul which, being his form, makgs him the cregaturg that he is;
instead theg highgst intellgetual power, that is, the active nous, is split off from thg other
powgrs and madg to constitutg a soul all on its own.ss &0 in a sgnsg, we can say that this
activg nous is in us without bging of us.s

Howgever as human bgings, weg arg also passivg nous, and having bodigs and segnse
organs, wg can study gnmattered universals.so But what actually gnablgs us to gngage in
such studigs is the nous which makgs all things and this nous is sgparable, impassive,
anmixed, and ngver not thinking. It along is immortal and gverlasting. {Ind it is this nous
which is theg diving in us. When this nous studigs matterigss objects, it becomes those
objegets. Henee, when we study theology, the active nous in us is most of all God.x

We are also told that passive nous is perishablg. The consequenegs of this is that
when we dig, judging, reasoning, remgmbering, loving and hating arg all impossiblg, for they
arg functions of theg egmbodied soul.»» Though the active nous regmains, it is not individual or
personal but rather grists as impersonal, abstract universality, sinceg it was apart and
indgpegndgnt of bodily conditions.s

The technical psychology delingated above and as found in On the Soul thus
gncouragges the idga that a human being is gssentially Godlike in its bgst part, and it appgars

“ristotle, On the Soul. trans. W.S. Higtt (Cambridge: Harvard Univ. Press, 1936),
430a10-25, 171.

“Cooper, 176.

“Joachim, 288.

Reeve, 146.

Jbid., 148.

ZJoachim, 290.

bid.
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that {ristotle works out the consgquegnces of this idea in his theory of eudaimonia.s
16. Relationship of Rgy terms in thgorgtical rgason

In bearing in mind our discussion thus far, it has not always beggn gasy to Regp
straight the various terms ristotlg usgs in articulating his analysis of thgorgtical reason.
Richard Rraut providgs a valuablg sgrvieg in this regard by making clgar the way these
terms relate to ong another.

When ong gngages in contgmplative activity, ong activatgs the virtug of theorgtical
wisdom, sophia. This virtug, as stated above, is a composite of undegrstanding or nous and
scigntific Knowlegdge or gpisteme. Thus to posses sophia is to beg ablg to grasp the first
principlgs of certain thgorgtical disciplings by mgans of nous, and to bg ablg to derive
conelusions from thosg principlgs in thgsg samg disciplings by way of episteme. When we
gngage in thg egxercisg of thegse intellgetual virtugs, wg contgmplatg the ngegssary and
anchanging truths of a thegorgtical discipling that wg have mastered.ss Idgally, the best
theorgtical discipling would bg thg ong in which weg would contemplate the first cause of the
aniverse, thg unmoved mover. se

The term theoria is not always gasy to undgrstand. In its broadgst sgnsg, it deseribes
a pegrson gngaged in closgly studying something, whether it involvgs a craft whergby a
continggnt objget comges into being through a procgss of production, or whether instegad it
involvgs the phronomos studying how hg is responsiblg for developing his own sglf. This
broad notion can bg contrasted to a stricter notion discussed by {ristotlg in Book X, 7-8,
involving the activation of theoretical wisdom. 7heoria, whether in this stricter sensg or in
its broader sgnsg, alwaygs involvgs ong dirgeting his attention to somgthing. It is thergfore
an activity and not merely a capacity. To activatg contgmplation is not to seek Knowlgdge
laboriously, but rather to bring to mind, that is, to reflect upon what ong alrgady kKnows as
found in a systegm of truths and principlgs ong alrgady possgssegs.s:

17. Contgmplation is perfect happingss

Contegmplation is eudaimonia. 1t is perfeet happingss gven though the time we can
spend in it is short compared to the gods. But weg should gngage ourseglves in it as much as
wg can, for thereg is no such thing as gregssive contgmplation. Indged, it is what the gods
occupy thegmsglvgs with uninterruptedly for all gternity. {Ind if wg gngage oursglvegs in
contgmplation {ristotlg tells us that the gods will 1ook favorably upon us. We will bg most
loved by theg gods for attgnding to what is most beloved by them.»s FTor what is diving and
nous arg ong and theg samg.

*Cooper, 17.
PRrauat, 15-16.
%lbid., fn 1, 15.
bid., fn 2, 15-16.
BNE, 1179825-30, 167.
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Recalling what was said garligr, theoria is arrived at not by a discursive thinking, but
rather by an intuition, a Rind of sgeing.» It is likeg being present in a theater or at a spectacle
and lgtting things manifegst themsglves to you. ®Piscursive thinking would bg something that
is not immediately present to the mind. It is a knowlgdge of what is absegnt and consequgently
that man can gngage in longer than in anyg other activity. This, of course, would represent
theoria in an idgalized manngr and would not be fully realizablg for us as human bgings.
Theoria always involves us actively and eritically vigwing what wg know so as to arrive at a
scigntific understanding of a particular arga of intergst as far as we arg ablg to do so.

Neverthelgss as {ristotle has madg clgar, contemplation is superior to practical
activity. (Il practical activity from the practicg of the ¢thical virtugs to gaining the megans of
livglihood sgrvegs something othgr than itsglf.eo Il of moral virtug makegs arrangements for
something ¢lsg, which shows that its purpose dogs not lig with itself, and thergforg cannot
constitutg the ultimate purposg of lifg.er In this sgnse then, contgmplation is a superlative to
the practical life. In closing the Nicomachean €thics, Aristotlg is turning next to a study of
political lifg, and it bgars regmgmbering on our part that the wholg of Politics is ordered with
a vigw of attaining the happingss of contgmplation.e

18. A lifg of contgmplation is the ideal life

Now if Book X sgems to beg an abrupt changg to gvergthing that has gong beforg in the
Nicomachean €thics, so be it. For it can be said that what {Iristotlg was doing in the bulk of
the €thics was addrgssing what was applicablg to humanity in its ordinary or gverydagy
gristence. But here, Aristotlg is addregssing what wg may consider to be his idgal, what weg
should all ultimately strive to becomge and that is to be diving in so far as we can, which is to
say to beg superhuman.es That Aristotlg would so hold should not bg construed as elitist, but

#Ong is reminded that in the Aletaphysics, ristotlg says that we prefer seeing to all
¢glsg.

“Josef Pigper, Happiness and Contemplation, trans. Richard and Clara Winston, with
an intro. by Ralph Mclngrny (South Bend: St.dugusting’s Press, 1998), 93.

Ibid., 92.

©lbid., 94.

“This in no wagy is meant to imply that we can grasp the universe in the sameg way God
can. It dogs imply, however, that we can try to sege things as God dogs. If God’s mind (Ind
herg we have alrgady bgecomge anthropomorphic) can bg said to consist of the first principlegs
of all things wg can thgn comg to a realization that the universe itself must refleet the limits
preseribed by gternal reason. We can further reflget as to whether these first principles gxist
sgparate from God or arg intgrnally constituted as part of his nature. If they arg part of his
naturg, what further things can weg say about oursglvgs in an analogous manngr. Il of
which is indicative of what wg may bg ablg to arriveg at in our reflgetion as finitg beings. See
Q.W. Legibniz, Theodicy. ¢d. with an intro. by Wustin Farrer. trans. €.M. Huggard (Chicago:
Open Court, 1985), 30.
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rathgr as involvegs a laborious gffort to achigvg.es On theg othegr hand, contemplation is not
laborious and is somgthing appropriate for us to aim at, for is not thg wholg cosmos striving
to be Godlike, starting with the first hgaven and the heavenly bodigs. Ind in the higrarehy
that thus gnsugs, wg can sgg that on garth only the good of human bgings is sufficigntly
similar to the good that is diving to dgserve the name eudaimonia.es

In studying the Aicomachean €thics, wg have come to realizg what the best life for
man consists in, that man’s suprgme flourishing is to bg found in contgmplation, the
intellgetual vision in which the thinker becomes absorbed in the reality which he grasps, and
in 80 grasping, is.® If thgn human gristence is ong of gmbodigd nous striving to grasp all
that reality is, it is the best part in us, the diving part, that gnablgs us to do so. The activity
of contgmplation thergforg opgns this begst part to its fullgst realization. The begst wagy to
improveg ong’s human gristgnce thegn is to add a greater amount of theorgtical activity,
undgrstood as contgmplation, to ong’s lifg, and thg morg oftgn we can do so theg better, for
such activity most propgrly honors what is begst in us.

“Mn intgregsting analogy would bg to comparg the differgnce in reading in €nglish,
and in looking at a Chingsg ideogram. In the former, wg must labor in the sgnsg that weg must
procged from left to right in a logical manngr to obtain thg mganing of the sgntgncg. In the
latter, in gazing upon thg idgogram, thg wholg of the meaning is grasped at oneg. In that
sgnsg, it is morg intuitive than logical. Segg Marshall Mcelsuhan, {nderstanding Media: The
Exfensions of Man, intro. by legwis H. lsapham (Cambridge: MIT Press, 1955), 84-5.

“Rraut, 57.

%Joachim, 297.
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Answer to the sudoku in this issue.

E \ A N G E L ) S
0] S N L A \ G E E
L E G E 0] S A N \Y%
N E \Y% A E G S L 0]
A 0] E \Y S L E G N
G L S E N 0] \Y A E
E G L 0] \ E N S A
S A 0] G E N E Vv L
\ N E S L A 0] E G

I hopg you havg gnjoyed reading this €dition. Il rights remain with the authors of the
articlgs within this magazing and the opinions gxpregssed do not ngegssarily represent those
of theg World Intelliggnce Network.

Thank you again for reading this WIN ONE,

Graham Powell, editor.
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